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Abstract 

The socio-economic status of parents is directly related to parents' participation in activities related 

to their child's music learning. However, there is insufficient evidence on the impact of parents' 

socio-economic status on music learning activities and children's choice of instruments. The aim of 

this study was to investigate the effect of socio-economic status of parents on their participation in 

their children's music learning and children's entertainment with music-related activities. This study 

examined the value and extent of parental involvement from the perspective of 157 parents with 

children between 3 and 12 years old, enrolled in music classes in Tehran. The main tool for 

collecting information required for the research was a questionnaire. Descriptive statistics were 

used to collect the quantitative data of the questionnaires and the collected data were analyzed 

using SPSS and Excel statistical software. In addition, children from families with high socio-

economic status are more involved in music learning activities. As this study shows, the socio-

economic status of parents has a significant impact on their children's participation, perspective and 

interaction. Therefore, educators should pay more attention to children's backgrounds in order to 

provide appropriate guidance and support based on the needs of each student and their parents. A 

more regular communication and interaction between the teacher, the student and the parents about 

the challenges they face and their expectations will help increase children's learning of music.  

 

 

 

* Corresponding author. Tel: +98-9159139800. 

E-mail address: s_marjanmortazavi@yahoo.com. 

http://www.ijapas.org/


68     Marjan Ossadat Mortazavi et al. / International Journal of Applied Arts Studies 6(1) (2021) 67–82 

Keywords: Music; Socio-Economic Status; Parental Involvement; Children’s Entertainment; Music 

Instrument Selection 

1. Introduction 

In recent decades, the socio-economic status of parents (SES) and parental involvement about 

their children's education have been discussed. In recent decades, researches focus on parents’ 

socio-economic status (SES) and parental involvement in their children’s education. Studies show 

that there is a constructive outcome of parental involvement towards their children’s cognitive 

development (Zdzinsk, 1992; Jeynes, 2003; Macmillan, 

2004; McPherson, 2009). Furthermore, the study of parental involvement has shown positive 

impact on children’s academic achievement (Fan, 2001; Park & Bauer, 2002; Driessen, 2005; 

Jeynes, 2007; Nokali, 2010; Castro, et al., 2015).  

Parents can be involved in the school setting or at home. Apart from cognitive development and 

academic achievement, parental support or involvement also enhances children’s ability to read and 

therefore strengthen their literacy skills (Hawes, 2005; Milly, 2010; Carroll, 2013; Martorana, 

2015). 

Other than that, Parent Engagement Concepts adapted from National Parent Teacher Association 

and Cooper (2010) shows that there is a link between parental involvement and children’s social 

skills because home is the first school for every children. Also, as parents are one of the main 

factors in nurturing children’s interests and hobbies, children’s activities after school are often 

associated with parental engagement (Ho, 2011). Hence, parents play a significant role in 

supporting their children in their lifelong journey .Meanwhile, with all the literatures pointing out 

the importance and effects of parental involvement, the research of the related topics is then 

expanded towards the correlations of parents’ background and the development of the children, For 

example, the context of parents’ background and their involvement (Bakker, 2007); family 

economic status and parental involvement (Wang, Deng, & Yang, 2016); parents’ socio-economic 

background and children’s development (Tomul, 2012). 

Furthermore, to view the parental engagement with the children’s development from a different 

dimension, parents’ socio-economic status (SES) should be considered. Studies show that parents’ 

background is linked with the children’s intelligence (Erkan & Ozturk, 2013); well-being (Bradley 

& Corwyn 2002, Hoff et al. 2003, Oakes & Rossi 2003); memory, language and academic 

achievement (Farah, 2010). 

To put parents’ involvement and their socio-economic status in measuring the impact towards 

children’s music education, researchers often focus on the outcome of musical achievement. The 

correlations of socio-economic status and the involvement of parents in children’s music education 

is an important topic in music fields. 

According to the literatures, socio-economic status has great impact on children’s development 

(Tomul, 2012), intelligence (Erkan & Ozturk, 2013), academic achievement (Brito et al, 2017; 

Pearce et al., 2016), health status (Bradley & Corwyn 2002, Hoff et al, 2002, Oakes & Rossi 2003), 

lifestyle and behavior (Ackerman, Brown, & Izzard, 2004). Thus, this research hypothesized that 

parents’ involvement in children’s private instrumental learning would alter by the socio-economic 

status of the parents. In addition, as parents’ involvement plays an important role in student’s music 

learning process, therefore, it is crucial to study whether socio-economic status has an effect on 

their children’s music learning. Based on “Parental support in the development of young 

musicians” by Margiotta (2011), the involvement of parents makes a difference on their children’s 
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music learning progression and by clarifying the correlations of socio-economic status on parents’ 

involvement, a child would able to develop positive improvement or changes on their music 

learning process. Thus, music students are able to enhance their music knowledge and excel in their 

music learning process. 

2. Research Objectives 

Considering the importance of music in the mental and intellectual development of children and 

the great role of parents in this matter and the socio-economic problems that most families have 

faced in recent years, show the importance of studying the socio-economic conditions of parents in 

teaching music learning. Certainly, the findings of this study will be helpful in identifying and find 

ways to make music learning more widespread at an early age. The purpose of this article is to 

investigate the relationship between the socio-economic status of parents and A) their participation 

in child learning, B) Their participation in activities related to the choice of their children, C) 

Children's participation in activities related to learning music, D) Parents' views on the value of 

their participation in their children's music-related activities (learning and selecting music 

instrument). 

By examining the studies conducted in the field of children's music, we will encounter more 

studies on the effect of children's music. However, so far no comprehensive study has been 

conducted on the factors affecting activities related to children's music in Iran. As a result of 

studying the impact of socio-economic status of parents who have a significant role in activities 

related to children's music (learning and selecting music instrument) will help the music community 

and identify the conditions and factors affecting children's music in particular. In the beginning, it 

will expand the learning of music and its continuation. 

3. Methodology 

Given that each project is a process of three stages of data collection, analysis and inference, so 

the methodology of the article will be a set of methods of data collection and techniques of their 

analysis and inference. Theoretical information collection tool of this research is the study of 

articles and books related to children's music, domestic and foreign music websites, as well as the 

preparation of a questionnaire, which will be the most common and widely used method for 

collecting information. The process of collecting information from study participants was carried 

out in various places in Tehran, including various music schools. In order for the process of 

collecting information from study participants to proceed smoothly, parents of children who 

(between 3 and 12 years old) Who had enrolled in solo music classes were invited from all over 

Tehran and were invited to join the study. Also, an e-mail (google.docs) was sent inviting to music 

centers, music institutes and schools in Tehran. 

In this study, questionnaires were sent to music instructors who are currently teaching in Tehran 

music schools. Participants completed the questionnaires via the Google Doc online form. From 

this questionnaire to measure the relationship between economic status Parents 'social, parents' 

participation in their children's music learning activities is used, which will be displayed as a total 

score. The survey was tested in the summer of 2020 with the help of two parents and a mentor who 

provided recommendations for improving and clarifying the survey. Some minor changes have 

been made based on these suggestions. 

Data collection of this survey was done between October and December 2020. In order to 

investigate the relationship between parents 'economic and social status and their participation, the 
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factors of parents' socio-economic status against the factors collected through a survey were 

examined. 

The questionnaire consisted of 21 questions and was divided into five sections: 

a) Demographic information of parents, b) Socio-economic status of parents, c) Participation of 

parents, d) Participation of children in activities related to learning music (e) and parents' views on 

the value of their participation. 

So, in this study, raw data collected through a questionnaire to the data significant quantities are 

converted and then measured using SPSS software and Excel, and finally the researcher analyzes 

the findings. This research will be descriptive-analytical according to the type of action of the 

researcher. 

Operational definitions of variables and keywords: 

In order to clarify the concepts, the operational definition of the terms used in this study is given 

below. 

 

 

4. Theoretical Framework and Research Background 

The three major components of a student socio-economic status measure are family income, 

parental educational attainment, and parental occupational status. Previous researches have been 

done to study on children’s school education and the results suggested that parental socio-economic 

status do play a role in their involvement in children’s education (Kung, 2016; Desimone, 1999). 

4.1. Socio-Economic Status 

According to Oakes (2003), author of Measuring Socio-economic Status from Behavioral and 

Social Science research, socio-economic status shows one’s ability to obtain the goods, healthcare, 
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wealth, education, social circle and leisure time. Liking for arts and cultural can be determined 

(Bourdieu, 1985), also mood related problems are linked with one’s social status (Adler, et al., 

1994).   

4.2. Socio-Economic Status with Educational Issues 

The impact of the parents’ socio-economic status on their child education has long been studied. 

Research shows that students from family with low level financial situation tend to develop 

learning behavior. Morgan (2009) performed a study to evaluate the impact of socio-economic 

status, parenting and the learning related problems on a large group of children whose is the only 

child in a family. Result shows that child from a lower income family displayed twice higher 

learning related problems than child from richer family and the reason attribute to the problem is 

mainly due to lower maternal education. Apart from this, Tomul (2012) also use maternal education 

as one of the variables to carry out his study on how socio-economic background affects the 

education attainment of the 7th grade students in Turkey. 

4.3. Socio-Economic Status and Environment 

School is the place where everyone gets equal education despite the difference in their social 

status. Researcher believes that learning rate is more affected by school environment rather than by 

family background (Aikens, 2008). The socio-economic status of a school and the library resources 

is being studied by Pribesh (2011). Other existing research of Socio-economic status based on 

recent research of socio-economic status and empathy, people of lower socio-economic status tend 

to get higher score in empathy test; are able to judge and obtain the emotion of other people; and 

can make a more accurate emotion result by looking at images with different expression (Micheal, 

Stephane, and Dacher, 2010). 

4.4. Kuppuswamy’s Socio-Economic Status Scale 

Kuppuswamy’s Socio-economic Status Scale is a scale designated to measure socio-economic 

status and is extensively used in urban population. This scale has 3 scoring systems which are based 

on the education of the head of the family, occupation of the head of the family and the total family 

income per month. The Kuppuswamy’s scale has been tested for validity and reliability. This scale 

has with stood the test of time and is widely used in studies regarding socio-economic status 

(Sharma, 2017; Kuppuswamy, 1981). 

4.5. Parental Involvement 

During the late 20th century, Epstein (1995) categorized the dimension of parental involvement 

as below: 

1. Are parents meeting their basic obligation to provide for the safety 

and health of their children? 2. Is the school meeting its basic obligation to communicate with 

families about school programs and the individual progress of their children? 3. Do parents involve 

themselves in school activities? 4. Do parents assist in learning activities at home? 5. Do parents 

involve themselves in decision making at school? 6. Do parents have opportunities for collaboration 

and exchanges with community organizations to increase family and student access to community 

resources and service? 
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4.6. Parental Involvement in Music Education 

According to Harris (2008), “music lessons are typically private, one-on-one activities that occur 

for 30 minutes to an hour, once a week or two”. However, there is no specific explanation of the 

parental involvement in the music education context. Therefore, researcher found the similar 

research of parental support in music learning to support this study. 

In Parental Support in the Development of Young Musician, scholar studied the attendance to 

lessons; supervision of practice; enjoyment of lessons’ attendance and practice’s supervision; 

provision of feedback to teachers on practice sessions; recording of lessons and practice sessions; 

emotional engagement during lessons; and level of interest during lessons to discover the level of 

parental support in the development of their children’s music education (Margiotta, 2011). In 

addition, researchers studied the attendance of lessons (Davidson, 1996; MacMillan, 2004) and 

supervision of home practice (Davidson, 1996; Zdzinski, 1992) as the aspect of parental 

involvement. 

4.7. Internal Studies 

In recent years, limited studies have been conducted at the university or Ministry of Education on 

the causes of academic failure. 

This type of study often referred to external factors and external causes of academic failure such 

as poverty and economic deprivation and cultural and social conditions and factors or to internal 

causes such as school conditions and inappropriate without goals, programs, methods and 

regulations of schools with psychological-emotional needs. 

In a study to investigate the role of poverty in math and reading development, more than 1,200 

adolescents aged 12 to 14 years were studied. This study shows that poverty is associated with low 

grades in math and reading, because these adolescents lived in family environments that had little to 

do with cognitive and supportive stimuli. 

5. Statistics Collection and Data Analysis 

5.1. Parent Information 

We prepared a questionnaire consisting of 21 questions. 

We will first talk about the participants in this project. 157 people participated in this project, as 

the ratio of people participating in this project with children is described in the Table 1. 

Table 1 Relationship people participated in this project with child 

Relationship Number Percentage 

Mother 128 81.52 

Father 23 14.64 

Aunt 2 1.27 

Babysitter 1 0.65 

Sister 2 1.27 

Friend 1 0.65 

Total 157 100 
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As you can see in the table above, most of the participants in this project were mothers of 

children (128 people), which is equivalent to approximately 82% of the participants. Next, we 

asked about how many children these people have and what the age category of their children is. 

The information obtained from our statistical sample is given in Table 2. 

Table 2 Number and age category of children 

Number 

of 

children 

3-4 

 years old 

5-6 

years old 

7-8 

years old 

9-10 

years old 

11-12 

years old 

Older 

than 12 

Total 

1 25 21 16 8 2 13 85 

2 12 20 13 4 2 8 59 

3 0 5 2 3 1 1 12 

Above 4 0 0 0 0 0 1 1 

Total 37 46 31 15 5 23 157 

Table 2 shows that 85 participants in this project are single children and also 46 people have 5–

6-year-old children, which is the highest number of children in this age group. Also, only one 

person has more than 4 children.  

 Regarding whether they have a history of learning music or not, we asked that 69 people, i.e. 

44% have a history of learning, compared to 56% does not have such a history. 

5.2. Socio-Economic Status of Parents 

The level of education, employment status and monthly income of parents has been examined. 

The level of education of the participants in this project is described in the Table 3. 

Table 3 Education of the participants 

Level of Education Number Percentage 

Diploma 13 8.3 

Bachelor 90 57.3 

Master 38 24.2 

PhD 16 10.2 

Total 157 100 

The majority of parents have bachelor's degree (57%). The results regarding parents' 

employment status, it should be said that about 44% of parents are housewives who have other 

occupations such as teacher, doctor, lawyer, etc. 

The monthly income of parents is shown in Table 4. The results of this table show that more than 

30% of parents have an income of between three and sixty million Rials per month, which is the 

most common among income categories, followed by approximately 24% of income up to thirty 

million Rials, 26% income of one hundred million Rials and 20 they have a revenue percentage of 

sixty to one hundred million Rials. 
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Table 4 Family Income 

Monthly Income Number Percentage 

Less than 30.000.000 R 37 23.57 

30.000.000- 60.000.000 48 30.57 

60.000.000-100.000.000 31 19.75 

More than 100.000.00 41 26.11 

Total 157 100 

5.3. Parental Involvement in Music 

  In this regard, 9 questions were asked of parents and they were asked to answer these questions 

to examine how much parents participate in music with their child.  

5.4. Extent of Communication with the Music Coach 

  On the subject of parental involvement, we first asked how they relate to their child's music 

teacher regarding their progress and learning. The table shows the descriptive statistics for this 

question: 

Table 5 Communication with the music coach 

Communications Number Percentage 

Once a week 98 62.4 

Once a month 18 11.5 

Once a semester 13 8.3 

Never 28 17.8 

Total 157 100 

As you can see in the table above, the highest communication rate is once a week, which is a 

relatively good rate of 62.4%. Only 17.8% of parents have no contact with their children's music 

teacher. 

5.5. Participation in Music-Related Activities 

We have asked parents to tell us how much they are involved with their child in music-related 

activities. An example of an activity would be going to a concert with a child. The table below 

shows the number and percentage of this participation rate. 

Table 6 Participate in music-related activities 

Frequency Number Percentage 

Once a week 78 49.7 

Once a month 38 24.2 

Once a year 29 18.5 
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Never 12 7.6 

Total 157 100 

Table 6 shows the highest rate of participation and accompaniment in music-related activities 

once a week, accounting for 49.7% of parents and parents with no accompaniment particularly 

unaccompanied activities are less than 10% and 7.6%, which shows the lowest participation rate. 

5.6. Music Coach Communication with Parents 

Regarding the parents' relationship with the music teacher, we asked them if the music teacher 

would inform their child about the next session. The majority of parents answered that they would 

be informed, which is 82% of them, and the remaining 18% of parents answered that their music 

instructor would not inform them about the next session. 

5.7. Communicate with your Child about Next Week’s Class Process and Homework 

Parents were asked if they would talk to their child about the class process and next week's 

homework after class. The results show that 84% talk to their child about this, which shows that the 

majority of mothers are aware of the process of class and homework next week in the music class. 

5.8. Check the Assignments for the Next Session 

Parents have responded to whether they are reviewing and following up on their child's next 

session assignments. 65% said they check every session, which is the highest rate, 26.1% said they 

check sometimes, and only 8.9% of parents do not check their child's next session at all. These 

results are shown in Table 7. 

Table 7 Check the assignments for the next session 

Answers Number Percentage 

Yes, always 102 65 

Yes, sometimes 41 26.1 

No, never 14 8.9 

Total 157 100 

5.9. Criteria for choosing a Child Music Teacher 

In this question, we have asked parents to state their criteria for choosing music. More than 54% 

consider the ability to communicate with the child as the criterion, which is the highest percentage 

among the criteria. After this criterion, respectively, teaching experience (28%), education in music 

(16.6%) and advertising (more than 1%) are the criteria considered by parents regarding the 

selection of their child's music teacher. 

5.10. Obtaining the desired Information regarding the Selection of the Coach 

Parents were asked to comment on the methods by which they obtained information about the 

choice of mentor. The highest frequency is related to introduction through friends, which has 80 

frequencies, followed by inquiries from schools with 41 frequencies, and previous familiarity with 



76     Marjan Ossadat Mortazavi et al. / International Journal of Applied Arts Studies 6(1) (2021) 67–82 

the teaching method with 29 frequencies has the lowest frequency. The rest of the people have 

chosen two of these three options or all three options. 

5.11. Providing Conditions for Music Practice for the Child at Home 

  The question to this section is whether the conditions for practicing music at home are available 

for the child or not. For example, is there a room for a child to practice music? More than 89% 

answered that yes, these conditions are available at home and only 11% do not provide such 

conditions for their child. 

5.12. Enjoy your Child’s Music Activities 

  Parents were asked to comment on what musical activity their child enjoys. Participation in 

class concerts with 87 frequencies is the most frequent. After that, participating in music workshops 

with 57 frequencies and participating in music competitions has 4 frequencies, which is the lowest 

frequency. 

5.13. Parents’ Views on Participation 

In this section, parents have selected the most important item that plays a role in developing and 

helping their child learn music. The results of answering this question are given in the table below. 

As you can see in Table 8, the factor of regular monitoring of the child's exercises has the highest 

frequency with 35.6%, which means that this factor has the most important role in the development 

and learning of the child's music. After this factor, regular communications with the instructor and 

inquiries about the child’s learning status have the highest frequency (26.8%). 

Table 8 Parents' views on participation 

Description Number Percentage 

Regular communication with 

coach regarding the child’s 

learning situation 

42 26.8 

Playing instrument in a family 

gathering and being encouraged 

34 21.7 

Regular monitoring of child 

exercises 

56 35.6 

Participate in concerts and 

other activities 

24 15.3 

None of the above 1 0.6 

Total 157 100 

The next factors are arranging in the family and being encouraged and accompanied in activities 

related to learning music, which are less important factors that play a role in the development and 

learning of music by the child. 

5.14. Instrument Selection 

In this section, three questions are asked from parents to answer about their children's choice of 

instrument. The first question is that they are asked to state their child's selection criteria. The 

results are shown in the table below. 
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Table 9 Selection music instrument Criteria 

Criteria Number Percentage 

Coach recommendation 26 16.6 

Previous knowledge  13 8.3 

Personal interest 1 0.6 

Child interest 110 70 

Family budget 7 0.5 

Total 157 100 

As you can see, the child's personal interest with 70% frequency is the most important criterion 

of parents regarding the choice of instrument. Instructor's advice, prior knowledge of the 

instrument, personal interest and price maker are the next criteria for choosing a musical 

instrument, respectively. 

The second question is what effect the role-maker has on the child's future. Playing an 

instrument for fun and in addition to the field of study with 116 frequencies, about 74%, according 

to parents, will play the most important role in the child's future. After that, playing the instrument 

professionally and continuing to study music with 23 frequencies is about 15% of the next factor. 

The following factors are omitted because their frequency is very low. 

In the third question, parents have answered about their child's learning method. The results are 

shown in the Table 10. 

Table 10 Instrument learning 

Method Number Percentage 

Private coach at home 47 30 

Private class in institute 67 42.7 

Public class in institute 43 27.3 

Total 157 100 

Table 10 shows that attending private classes with 42.7% of parents is the method that has the 

greatest impact on child learning. After this method, having a private tutor at home (30%) and 

attending public classes (27.3%) are other methods that parents prefer for their children to learn the 

instrument, respectively. 

6. Discuss and Summarize the Results 

According to the results of this study, the socio-economic status of parents affects parents' 

participation in their children's music learning as well as their children's choice of instrument. 

Also, parents 'participation in music learning activities, as well as parents' views on their 

participation, as well as their socio-economic status, has a positive effect on parental participation 

in their child's music-related activities. The results show that socio-economically higher parents are 

more likely to participate in their children's music education. In addition, children's participation in 

music learning activities is affected by their parents' socio-economic status. Children in higher 

income and welfare families have more opportunities to participate in other music-related activities 

in addition to attending a music class only than children in lower-income families. Finally, higher 

socio-economic parents have a more positive view of the value of their participation in activities 

related to their child's music learning, which enhances their supportive role in their child. 
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7. Research Findings 

Research Question One: Parents’ Socio-economic Status and their Involvement 

Thus, this study was able to answer that parents’ socio-economic status has an impact on parental 

involvement in children’s instrumental learning. The results of this study are in accordance with 

findings of studies mentioned in the literature review that higher socio-economic status parents 

involve in their children’s music education significantly more than parents with lower socio-

economic status (Kung, 2016; Topping & Lindsay, 2007) 

According to a study, family from the lower class has lower psychosocial standard compared to 

the family from the upper class (Magwa & Mugari, 2017). 

With low levels of literacy parents were said to lack the knowledge and skills needed to help 

their children with school work. Moreover, parents with low self efficacy are more likely to avoid 

contact with schools as they may be less involved because they do not feel self-confident to contact 

school staff (Astone & McLanahan, 1991). Additionally, beside all the factors that was mention 

earlier; availability of resources such as money also does play a role in their involvement. This is 

because schools can also pose serious handicaps to parental involvement in children’s education 

(Margiotta, 2011; Lareau, 2000). Parents that are well educated communicating high academic 

aspirations for their children (Jeynes W, 2010). Lastly, parents who belong to high socio-economic 

backgrounds are more involved in their children’s work because they can provide learning materials 

as compared to parents from low economic status as they have the availability of resources 

(MacMillan, 2004). Hence, all these factors do influence the involvement of parents in their 

children’s music education.   

Research Question Two: Parents’ Socio-economic Status and their Child’s Engagement 

Based on the results in this study, parental socio-economic status influences the engagement of 

children in music related activities significantly. Indeed, the cost of instrumental music lessons is 

relatively expensive compared to other types of education, not every children has the same 

opportunity to learn a musical instrument. Hence, parents with lower socio-economic status cannot 

afford to send their children to attend musical concert and workshops which are considered 

expensive. Moreover, they could not able to provide their children with a good music environment 

at home for them to practice. Next, transportation is also a significant factor that contributes to the 

results in this study. The children could not able to attend other music related activities such as 

concert, workshop and additional instrumental programs if their parents do not have a car and they 

have to rely on public transports. This factor is a very big challenge face by the parents and children 

from lower class group because they could not afford to own a car. Additionally, parents’ 

experiences also make a different in the children’s engagement level in music related activities 

(Carroll, 2013; Mistry, 2009). 

Research Question Three: Parents’ Socio-economic Status and their Perspective on Parental 

Involvement  

The parents’ perspective on parental involvement will also be different between parents with 

high socio-economic status and parents with low socio-economic status. Based on the results, 

parents from the upper class have more positive perspective towards the importance of parental 

involvement as compared to parents from the lower class. One of the explanations is the 

psychosocial standard of the family (Tomul, 2012). Psychosocial standard of the family could 

influence the thinking and perspective of the parents regarding their children’s education. 

According to a study, family from the lower class has lower psychosocial standard compared to the 

family from the upper class (Magwa and Mugari, 2017). The parents pay more attention on their 

children’s education and they monitor their progress accordingly to make sure their child is up to 
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the standard. But in lower socio-economic status family, the parents pay more attention to their 

work as they need to earn a living, hence they will put more time and effort on their work instead 

on their children’s music learning (Tomul, 2012). In additionally, another possible explanation for 

the results obtained in this study is the education level and experience of the parents (Topping & 

Lindsay, 2007). Parents with higher education level realized the importance of their involvement as 

a support to their children but parents with lower education level seem to train their children are 

more independent and they are unlikely to involve due to their busy work schedules (Pena, 2000). 

They are not conscious about the strength of parental involvement enables children to achieve in 

both academic and other curriculum activities. Based on a study by Holcomb-McCoy, parental 

involvement is a powerful predicator of academic grades and aspirations for the future of the 

children (Holcomb-McCoy, 2010). These factors contribute and differentiate their way of thinking 

and their perspective on the importance of parental involvement between parents with high socio-

economic status and parents with low socio-economic status. 

8. Conclusion 

The socio-economic status of parents plays an important role in various aspects of life Such as 

their standard of living, lifestyle, decision making and way of thinking. 

Previous studies in the field of music education have shown that parental involvement, especially 

in learning music, can help younger term students achieve greater musical success and can also 

influence their musical talents. However, not enough studies have been done on this. The main 

purpose of this study is to investigate the effect of parents' socio-economic status on parental 

involvement, children's interaction and their views on parental involvement in learning music. In 

addition, this study also examines the impact of parents 'socio-economic status on their children's 

participation in activities related to music and parents' perspectives. Families with higher social 

status (monthly income, employment status, and level of education) tend to participate more in their 

children's music learning activities. For example, higher level of parental education and economic 

status, cause to higher participation of parents and children in music-related activities. As a result, 

this study clearly shows that the economic and social status of parents affects the extent of their 

involvement, the level of their children's participation in music-related activities, and their views on 

parental involvement. These findings can help educators who are teaching to guide parents based on 

their needs, and to plan an appropriate teaching method for students. For example, educators may 

pay more attention to students downstairs due to a lack of parental support at home, creating a 

special environment that is conducive to effective teaching. 

8.1. Limitations and Problem of Research 

1. The study population is limited to parents and their children in music classes in schools in 

Tehran and does not cover other cities in the country. It does not include students who study 

privately at home. 

2. The study is limited to the socio-economic factors of parents and does not include other 

factors that affect children's music. 

3. In general, the socio-economic status of the parents is based on the job status and the level of 

education and income of the parents, and no other variable has been considered to determine the 

socio-economic status. 
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4. Due to special social conditions (covid-19), access to parents of children is limited during the 

research period, and on the other hand, due to these conditions, a smaller number of students are 

learning in schools. 

References 

Ackerman, B. P., Brown, E. D., & Izzard, C. E. (2004). The relations between persistent poverty 

and contextual risk and children's behavior in elementary school. Psychol (40), 367-377. 

Adler, N. E., Boyce, T., Chesney, M. A., Cohen, S., Folkman, S., Kahn, R. L., & Syme, S. L. 

(1994). Socioeconomic and health: The challenge of the gradient. American psychologist (49), 

15-24. 

Aikens, N. L. (2008). Socioeconomic differences in reading trajectories: The contribution of family, 

neighborhood, and school contexts. Journal of Educational Psychology, 100, 235-251. 

doi:http://dx.doi.org/10.1037/0022-0663.100.2.235 

Astone, N. M., & McLanahan, S. S. (1991). Family structure, parental practices and high school 

completion. American Sociological Review, 56(3), 309-320. 

Bakker, J. D. L. (2007). Socio-economic background, parental involvement and teacher perceptions 

of these in relation to pupil achievement. Educational Studies, 33(2), 177-192. 

Bourdieu, P. (1985). The social space and the genesis of groups. Theory and Society (14), 723-744. 

Bradley, R. H., & Corwyn, R. F. (2002). Socioeconomic status and child development. Psychol 

(53), 371-399. 

Brito, N. H., Piccolo, L. R., & Noble, K. G. (2017). Associations between cortical thickness and 

neurocognitive skills during childhood vary by family socioeconomic factors. Brain and 

Cognition, 116, 54-62. Retrieved from http://dx.doi.org/10.1016/j.bandc.2017.03.007 

Carroll, C. J. (2013). The effects of parental literacy involvement and child reading interest on the 

development of emergent literacy skills. Theses and Dissertations. Retrieved from 

http://dc.uwm.edu/cgi/viewcontent.cgi?article=1235&context=etd 

Castro, M., Exposito-Casas, E., Lopez-Martin, E., Lizasoain, L., Navarro-Asencio, E., & Gaviria, J. 

L. (2015). Parental involvement on student academic achievement: A meta-analysis. 

Educational Research Review, 14, 33-46. Retrieved from 

https://doi.org/10.1016/j.edurev.2015.01.002 

Christenson, S. L., Rounds, T., & Gorney, D. (1992). Family factors and student achievement: an 

avenue to increase students' success. School Psychology Quarterly, 7, 178-206. 

Cooper, C. E. (2010). Poverty, race and parental involvement during the transition to elementary. 

Journal of Family Issues, 31(7), 859-883. 

Davidson, J. W. (1996). The role of parental influences in the development of musical performance. 

British Journal of Developmental Psychology, 399-412. 

Desimone, L. (1999). Linking parent involvement with student achievement: do race and income 

matter? The Journal of Educational Research, 93(1), 11-30. 

Driessen, G. S. (2005). Parental involvement and educational achievement. British Education 

Research Journal, 31(4), 509-532. 

Erkan, S., & Ozturk, M. B. (2013). A study on the multiple intelligences of kindergarteners from 

different socioeconomic backgrounds. 4th International Conference on New Horizons in 

Education. 106, 250-258. Elsevier. 

Fan, X. (2001). Parental involvement and students' academic achievement: A growth modeling 

analysis. The Journal of Experimental Education, 70, 27-61. 

Farah, M. J. (2010). Mind, brain, and education in socioeconomic context. In M. V. Ferrari, The 

development relations among mind, brain and education (pp. 243-256). Springer Science. 

Harris, A. K. (2008). Parental involvement and adolescent piano students (Master's thesis). 

Proquest Dissertations and Theses database. 

http://dx.doi.org/10.1016/j.bandc.2017.03.007
http://dc.uwm.edu/cgi/viewcontent.cgi?article=1235&context=etd
https://doi.org/10.1016/j.edurev.2015.01.002


                              Marjan Ossadat Mortazavi et al. / International Journal of Applied Arts Studies 6(1) (2021) 67-82                            81 

Hawes, C. A. (2005). Parental involvement and its influence on the reading achievement of 6th 

grade students. Reading Improvement, 42(1), 47-57. 

Ho, W. C. (2011). Parental support and student learning of musical instruments in Hong Kong. 

Visions of Research in Music Education, 19, Retrieved from http://www-usr.rider.edu/vrme-/ 

Hoff, E. (2003). The specificity and environmental influence: Socioeconomic status affects early 

vocabulary development via maternal speech. Child Dev (74), 1368-1378. 

Holcomb-McCoy, C. (2010). Involving Low-Income Parents and Parents of Color in College 

Readiness Activities: An Exploratory Study. Professional School Counseling, 14(1), 115-124. 

doi:10.5330/prsc.14.1.e3044v7567570t04 

Jeynes, W. (2010). The salience of the subtle aspects of parental involvement and encouraging that 

involvement: Implications for school-based programs. Teacher College Record, 112(3), 747-

774. 

Jeynes, W. H. (2003). A meta-analysis the effects of parental involvement on minority children's 

achievement of adolsescent. Education and Urban Society, 35(2), 202-218. 

Jeynes, W. H. (2007). The relationship between parental involvement and urban secondary school 

student academic achievement. Urban Education, 42(1), 82-110. 

Kung, H. Y., & Lee, C. Y. (2016, April). Multidimensionality of parental involvement and 

children's mathematics achievement in Taiwan: Mediating effect of math self-efficacy. 

Learning and Individual Differences, 14, 266-273. 

doi:https://doi.org/10.1016/j.lindif.2016.02.004 

Kuppuswamy, B. (1981). Manual of Socioeconomic Status. Urban, 66-72. 

Lareau, A. (2000). Home advantage: Social class and parental intervention in elementary 

education. Lanham, Md: Rowman & Littlefield Publishers. 

MacMillan, J. (2004). Learning the piano: A study of attitudes to parental involvement. British 

Journal of Music Education, 21(3), 295-311. 

Magwa, S., & Mugari, S. (2017). Factors affecting parental involvement in the schooling of 

children. International Journal of Academic Research and Reflection, 5(1). 

Margiotta, M. (2011). Parental support in the development of young musician: A teacher's 

perspective from a small-scale study of piano students and their parents. Australian Journal of 

Music Education, 1, 16-30. 

Martorana, J. M. (2015). Parent involvement and literacy achievement: A case study. Education 

and Human Development. Master's Theses. Retrieved from 

http://digitalcommons.brockport.edu/cgi/viewcontent.cgi?article=1587&context=ehd_theses 

McPherson, G. (2009). The role of parents in children's musical development. Psychology of Music, 

37(1), 91-110. 

Micheal, W. K., Stephane, C., & Dacher, K. (2010). Social class, contextualism and emphatic 

accuracy. Psychological Science, 21(11), 1716-1713. doi: 10.1177/0956797610387613 

Milly, K. (2010). Parental involvement and children literacy success. Education Masters. Retrieved 

from 

http://fisherpub.sjfc.edu/cgi/viewcontent.cgi?article=1009&context=education_ETD_masters 

Mistry, R. S. (2009). Family economic stress and academic well-being among Chinese-American 

youth: The influence of adolescents’ perceptions of economic strain. Journal of Family 

Psychology, 23, 279-290. Retrieved from http://dx.doi.org/10.1037/a0015403 

Morgan, P. L. (2009). Risk factors for learning-related behavior problems at 24months of age: 

Population based estimates. Journal of Abnormal Child Psychology, 37, 401-413. 

doi:10.1007/s10802-008-9279-8 

Nokali, N. E. D. (2010). Parent involvement and children's academic and social development in 

elementary school. Child Development, 81(3), 988-1005. doi:10.1111/j.1467-

8624.2010.01447.x  

Oakes, J. M., & Rossi, P. H. (2003, February). The measurement of SES in health research: current 

practice and steps toward a new approach. Social Science & Medicine, 56(4), 769-784. 

http://www-usr.rider.edu/vrme-/
http://digitalcommons.brockport.edu/cgi/viewcontent.cgi?article=1587&context=ehd_theses
http://fisherpub.sjfc.edu/cgi/viewcontent.cgi?article=1009&context=education_ETD_masters
http://dx.doi.org/10.1037/a0015403


82     Marjan Ossadat Mortazavi et al. / International Journal of Applied Arts Studies 6(1) (2021) 67–82 

Park, H., & Bauer, S. (2002). Parenting practices, ethnicity, socio economic status and academic 

achievement in adolescents. School Psychology International, 23(4), 386-396. 

Pearce, A., Sawyers, C. P., Chittleborough, C. R., Mittinty, M. N., Law, C., & Lynch, J. W. (2016). 

Do early life cognitive ability and self-regulation skills explain socioeconomic inequalities in 

academic achievement? An effect decomposition analysis in UK and Australian cohorts. Social 

Science and Medicine, 165, 108-118. 

Pena, D. C. (2000). Parent involvement: influencing factors and implications. The Journal of 

Educational Research, 94(1), 42-54. 

Pribesh, S. G. (2011). The access gap: Poverty and characteristics of school library media centers. 

The Library Quarterly, 81(2), 143-160. 

Sharma, R. (2017). Revised Kuppuswamy’s socioeconomic status scale: Explained and updated. 

Indian Pediatrics, 54(10), 867-870. doi:10.1007/s13312-017-1151-x  

Clark, A., & Kraus, N. (2013). Musicians' Enhanced Neural Differentiation of Speech Sounds 

Arises Early in Life: Developmental Evidence from Ages 3 to 30. Cerebral Cortex, 24(9), 

2512-2521. http://dx.doi.org/10.1093/cercor/bht103 

Tomul, E. S. (2012). Socio economic determinants of academic achievement. Educational 

Assessment Evaluation and Accountability Journal, 24, 175-187. doi:10.1007/s11092-012-

9149-3 

Topping, K., & Lindsay, G. (2007). Parental involvement in reading: the influence of socio-

economic status and supportive home visiting. Children & Society, 5(4), 306-316. 

Wang, Y., Deng, C., & Yang, X. (2016). Family economic status and parental involvement: 

Influences of parental expectation and perceived barriers. School Psychology International, 

37(5), 536-553. doi:10.1177/0143034316667646 

Williford, A. P., Vick Whittaker, J. E., Vitiello, V. E., & Downer, J. T. (2013). Children’s 

engagement in preschool and the development of self-regulation. Retrieved 

from:http://curry.virginia.edu/uploads/resourceLibrary/CASTL_Research_Brief-

Williford_et_al._(2013)_EED.pdf 

Zdzinski, S. F. (1992). Relationships among parental involvement, music aptitude, and musical 

achievement of instrumental music students. Journal of Research in Music Education, 40(2), 

114-125. 

http://dx.doi.org/10.1093/cercor/bht103

